Teacher Fellowship Program Reflections

Susan Mullen
Wells Community Academy
Teacher Fellowship Program 2006-07

Teaching in relative isolation, with few supplies and getting by, by hook or
by crook, is very common in a low-income neighborhood high school.
That was pretty much how teaching art at Wells Community Academy
was before we became part of the Intuit Fellowship Program.

The program owes a great deal of its success to how accommodating,
gracious and invested Jerry Stefl and Amanda Curtis are with teachers.
The fellowship rejuvenated my love of art and passion for teaching
through viewing art collections, collaborating with other teachers, and
meeting and making art along side of artists.

One of my goals in the classroom is to dispel the common myth that art is
an elite endeavor, which produces objects that are incomprehensible,
priceless and hanging in a church, mansion or museum. | strive to show
my students that we are all creators with a unique and valuable point of
view. Introducing my students to outsider art did just that and more.

The absolute highlight of the experience was the collaborative sculpture,
“Slave Ship,” that the students made with artist Lonnie Holley. He is a
“wise fool" in the best sense. His every word, every act and every gesture
probes the essence of meaning, beauty, and tragedy in our world. He
showed the students the alchemy of the creative process: garbage is not
garbage and the ordinary is not ordinary. In the span of a few hours he
taught those young people a new way to see and to think. They will never
look at art or life the same way.

| have been teaching art for nearly twenty- five years and have participated in numerous
programs. The Intuit fellowship has had by far the greatest positive impact on my teaching.

Image above Lonnie Holley shares his techniques with students
Image below: Student artwork based on Lonnie Holley

Karen Stolzenberg
Jones College Prep
Teacher Fellowship Program 2006-07

| participated in the Intuit Fellowship program last year and felt that it had an enormous impact on
my classroom and students. The monthly teacher gatherings were an invaluable resource that
supported what | was introducing to my students and helped me understand Outsider Art and its
relevance to teaching current themes and trends in art today. | especially enjoyed the trip to the
House of Blues and working with artist David Philpot.



In my classroom | found my students totally
invested in learning about these artists — | am
not quite sure why they were so enthralled,
but they were, and the lessons that grew out
of our investigations were wonderful. The
first lesson linked to Scottie Wilson and my
Art | students were fascinated by his use of
lines and personal iconography. From
research on outsider artists they were able to
make connections to other artists and create
a personal work of art in the style of Scottie
Wilson.

The second really important aspect of this
fellowship was the collaboration between
myself and the English teacher at my school.
Together we came up with a lesson that
exposed our students to outsider artists’ use
of the written word as part of their art making
to preach and proselytize. We were able to
incorporate research, writing and imagery
into creating “Factious Flags” that highlighted
my student’s perspectives on current
themes/hot topics that affect them as teens
and citizens of the world. The resulting flags
were strung together and made quite an
impact on viewers at the culminating show. Both my art students and the English students
agreed that this lesson was worthwhile and interesting and that they learned a lot. | enjoyed this
experience and | am hoping to re-apply in the near future for another round.

Image above: Student project based on Scottie Wilson
Image below: Jones College Prep working on their flags during Intuit's classroom visit

Edward Pino
Jose Clemente Orozco Academy of Fine Arts and Scien  ces
Teacher Fellowship Program 2005-06 and 2007-08

Outsider artists have a unique connection to young artists. In
my mind, they are “birds of a feather.” Both have tastes not in
accord with ones socially approved, are not privy to artistic
styles, most often not culturally astute, and have limited
academic training due to their age. But they are raw, fresh,
innocent, reckless, inventive and imaginative. In other words,
they have a lot of the qualities necessary for the production of
art based on an intuitive, inner intensity, that emerges from
unigue, personal visions.

The Orozco students took a field trip to Intuit, not knowing an
artistic enterprise would soon be set in motion. The plan was
to stimulate art activity by association, i.e., by exposing the
students to the art of William Dawson and then allowing his
vision and spirit to prevail. We are all artists in the same
family; we may borrow ideas and ways of working from each
other. So inspired by Mr. Dawson, | asked students to
choose: people, animal, buildings, or totem poles ...take your
pick. Carve, chisel, hammer, file, cut, saw, paint, assemble,



and embellish. | provided the wood paint, and tools (thanks to Intuit) and let them go to work.
Three months of hard work brought them to appreciate the awesome production of Dawson as
they were also sparked by his stamina. In this student work, | believe you can see his influence,
innocence, freshness, originality, inventiveness, and passion for what makes something uniquely
personal.

Orozco Student Reflections:

I made my cane called Honor because it reflects who | am. | chose to make a cane because it
was used in olden times by gentlemen. The glyphs on it represent what | like and stand for:
justice, honor, life, luck, religion, love, and courtesy. -Jorge Avelar, Orozco, 7" grader

I named my sculpture, The Statue Of Death, because | couldn’t think of another name to call it.
But my statue does relate to death in that it shows black streaks running down its head and this
gives it a macabre look. | decided to make the head square because not all heads should be
round. My sculpture resembles a brick because a brick symbolizes loneliness and death. This is
what my statue means for me. -Omar Mesina, Orozco, 7" grader
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Orozco student at work

Johnathon Walker, Geometry

Roberto Clemente High School

Teacher Fellowship 2005-06

Curriculum: Healing Machines — based on geometry

In many Geometry Classrooms today formal

construction, using compass and straight edge, are

taught out of tradition and not practical use.

Constructions play an important role in the classroom

because of their close connection to axiomatic logic.

In this project students learned formal construction

through a fun art project and learned to create a

“Healing Machine.” These ‘Healing Machines’ were

based on the artwork done by visionary artist Emery

Blagdon. Blagdon’s Machines were massive wire

sculptures that he believed had the power to heal

people. The students made their own wire sculptures

representing the various constructions and combined these constructions into a larger structure in
the manner of Blagdon. The students incorporated the construction of the six quadrilaterals
(parallelogram, rhombus, rectangle, square, kite, and isosceles trapezoid) into their wire
sculpture.

Examples of Emery Blagdon's Healing Machines
Images courtesy of John Michael Kohler arts Center, www.kohlerfoundation.org



Jennifer Barron & Deborah Ryder
Kennedy High School
Curriculum: Altered Shoes — transforming discarded shoes into art

Our project “If the Shoe Fits” was met with great enthusiasm and interest by our introductory art
students. A field rip to the House of Blues (folk art collection) exposed our students to art objects
made from non-traditional and recycled materials. They were intrigued by the painted shoes that
decorated the ceilings and the doorways of The House of Blues.

Shoes are discarded with impunity as students switch to the next
current style. We thought it was appropriate to find a new use for
the ubiquitous castoffs and through the process; our students
would transform them into art objects worthy of consideration.

Students already understand how shoes express more than just
fashion. They know they are communicating something personal
by their choice of footwear. Before we started this process, the
students knew they would be doing “something” with shoes. We
gathered examples of altered shoes for them to consider, asking
guestions such as “who might wear this shoe” or “what story does
this shoe tell?”

The lesson process involved students brainstorming possible subjects, individuals or themes
which were of interest to them. The shoes were to become a visual metaphor of the theme they
chose. Students were to use materials, colors and alterations to their shoes that would express
the meaning they were attempting to convey. They sketched out their shoes, incorporating their
ideas and considering materials and color choices before working with their actual shoes.
Students painted, assembled, altered shoes with materials they found in the art room or brought
from home. All the final shoes were displayed in the school library and the participating students
critiques the products and selected the shoes that they thought should be a part of the Intuit
presentation downtown.

Anthony Costa, Philosophy

Roberto Clemente High School

Teacher Fellowship Program 2004-05 & 2005-06

Curriculum: Language and Image as Empowerment —tea  ching ethics through art

This project took place within a philosophy class at
Roberto Clemente High School. Students within my
class spent a period of time exploring the subject of
ethics. Their exploration included the examination of
concepts such as human nature, free will, virtue and
utopia.

The idea underlying the project was a collaborative effort

between the classroom teacher, Anthony Costa, and

Intuit's art educator in residence, Jerry Stefl. The

objective of this project was to have students make an
application of their learning, voice their concerns about ethical issues, and then reflect on the
reactions to their work. Students primarily utilized text to construct their installations, a strategy
they derived from examples of work from intuitive and contemporary artists, such as Jesse



Howard, Sister Gertrude Morgan, Reverend
Howard Finster and trained contemporary
artists, Barbara Krueger and Jenny Holzer.
Students also chose specific sites within the
school building to install their work in order to
accommodate the meaning or reach out to a
particular audience.

This arts integration project empowered students by giving them a
public voice to speak out with about ethical important to them and to
their peers. It also allowed them an opportunity to play a role in shaping
the character of their educational environment, and to reflect on the
viewers’ responses to their installations.

Image (above): Intuit's Education Chair, Jerry Stefl helping students from Roberto Clemente High School

Image (below): Student installation at Clemente High School

Image below right: Sister Gertrude Morgan (American, 1900-198B¢re's an al seeing eye watching youd.; acrylic and/or tempera, pencil and peniakdn notebook
paper; 6 7/8 x 11 inches; Collection of the JatienHy

Joanne Minyo & Chris Santiago

Northside College Prep High School

Teacher Fellowship Program 2005-06

Curriculum: Alphabet Golf — design of a golf course installation at the school

Our goal was to have our Art | and Sculpture students build a funky, yet functional miniature golf
course. We wanted the students to be inventive, to problem-solve, to work collaboratively, to
manage their time effectively, and to plan and make adaptations as needed as they designed and
built a non-traditional miniature golf course. We knew this was going to be a very challenging and
ambitious project, and were a bit nervous that we might not be able to pull it off.

Our first step was to get the students excited about the project
and the possibilities. We looked at the work of self-taught
artists who create kinetic works (Vollis Simpson’s Windmill
Park, James Harold Jennings’ Art World, David Butler’'s
whirligigs, Albert Zahn 's whirligigs, Paul Hefti's yard
installation, Romano Gabriel's Wooden Garden, Joe McFall's
whirligigs, Calvin & Ruby Black’s Possum Trot), and who
have built themed environments (Dr. Evermor’s Forevertron,
Emery Blagdon’s Healing Machines, Franz Gsellmann’s
World Machine, DeVon Smith’s Robot Family, Nek Chand Saini’'s Rock Garden of Chandigarh,
Fred Smith’s Wisconsin Concrete Park, Samuel Perry Dinsmoor’'s Garden of Eden, St. EOM’s
Pasaquan, John Ehn’s Museum of the West at Old Trapper’s Lodge, Bill Charge’s Watford Shell
Garden, Pierre Avezard’'s Le Manege, and George Plumb’s Bottle Castle and mini golf course).
We also studied the colorful history of mini golf, and looked at classic golf courses and non-
traditional artist-made ones.

The students were divided into groups, given a letter to base their golf hole
on (one group was given “punctuation” instead of a letter), and encouraged
to dream big as they started to design an “adventure for the ball”. The
design period was interspersed with instruction on the proper and safe use
of power tools, and demonstrations on possible ways to use the various
materials the students would have available to them. Once the students had
an idea, they needed to create a material list, so we could purchase their
supplies. This was the first major logistical difficulty, since we wanted to only
purchase what we needed, but we also did not want to run out of supplies or
have to make repeated material runs...



Somehow, we pulled it off in time. All 27 holes were set up in the gym by 11pm the night
before...and they looked great! Now the fear was, would enough people come to our one day
event to play on the course to make it all seem worthwhile. We ended up with a huge turn-out for
the event. People had a blast playing on the holes, and most of the course held up to steady use
quite well. For one magical day the gym was transformed into a funky miniature golf course. We
were so proud of our students, and they basked in the sweetness of their accomplishment.

Looking back, I think it was a very powerful experience for many of the students. Students who
are normally followers became leaders. Students who feared power tools, learned to use them
safely and felt a great sense of empowerment. Many groups bonded as they learned to work
collaboratively. Students had to problem-solve with the resources they had at hand, and they had
to learn by trial and error. And, perhaps most importantly, students learned that if you challenge
yourself, and work through the difficulties that arise, your satisfaction in the end is much deeper
than if you choose the easy path.

Northside Student Reflections from this project:

Maria Del Rosario

Yoshi’'s Revenge

This mini-golf project had to be the most difficult art project I've done. | feel this project has
brought upon me a sense of leadership. | enjoyed giving tasks and encouraging my group
members. The mini-golf project has also brought me to be closer to my group members. My
group members and | bonded while working on our Yoshi. Hopefully our next art project will be
as rewarding as the mini-golf project.

Caitlin Brecklin

Lazy Lollipops Level London

This was a challenging but rewarding experience for me. Planning and building the course — not
to mention trying to keep the group on track — was very hard and sometimes frustrating. We ran
into some difficulties, such as when all our carpet was stolen and we had to patch together scraps
to use for our course. However, the end result was extremely satisfying. When we got our
Viking’s arm to move, it was such a good feeling! This experience has made me realize that you
have to try things that look hard, or you'll never build a moving Viking. It has also taught me that
you should trust your partners when working in a group, because they might turn a pile of
garbage into London, as one of my group members did. Overall, this was fun and fulfilling, and |
might even want to try again sometime.

Neha Alam

New Z-Land

| can't believe we actually made it. The fact that we were actually able to construct a mini-golf
[course] was the best learning experience. | had doubt in the beginning about using the tools and
making blue prints. | thought the mini-golf just wouldn’t work. The surprising aspect was how
well we all worked together and didn't just give up, even when our ramp didn’'t work. We
accomplished a lot considering the time constraint. | am now more confident about my
constructing skills.

Image above: Evermor Sculpture Park, (Amanda Curtis)
Image below: Vollis Simpson’s Windmill Park (©Science Museum of Minnesota 1996)




